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Abstract 
 
This study examines causes of educational marginalization in Lucknow's urban slums. 
Through controlled questionnaires and focus group discussions, 209 parents/guardians, 
teachers/school staff, and children participated. Cronbach's Alpha, Exploratory Factor 
Analysis, and Confirmatory Factor Analysis were used for quantitative analysis. Cronbach's 
alpha scores of 0.76–0.85 indicated reliable constructs and high internal consistency. The 
KMO values varied from 0.74 to 0.82, and Bartlett's Test of Sphericity was very significant (p 
< 0.001), demonstrating sample adequacy and factorability. EFA retrieved 1–2 important 
components per section, explaining 62%–68% of variance, while CFA demonstrated 
acceptable model fit (CFI = 0.91–0.95, RMSEA = 0.04–0.06). An investigation found that 
economic constraints, infrastructure shortages, and societal discrimination were most hurdles 
to fair education. Family wealth strongly correlates with school attendance (r = 0.67, p < 
0.001), and gender-based dropout rates differ significantly (t = 3.21, p < 0.01), indicating 
gender imbalance. The findings emphasize inclusive education, localized learning, and 
community-based initiatives. The study helps policymakers and educators enhance 
educational access and quality for impoverished children by identifying socio-economic and 
cultural determinants of marginalization. 
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Introduction 
 
Lucknow, the capital city of Uttar Pradesh, is widely celebrated for its historical legacy, 
architectural beauty, and cultural richness. Known for its Nawabi heritage, vibrant arts, and 
linguistic elegance, the city attracts admiration from across the world. However, beneath this 
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picturesque image lies a contrasting reality that is often overlooked—the presence of vast, 
densely populated urban slums. These informal settlements are home to thousands of families 
who face a daily struggle with poverty, inadequate infrastructure, limited access to healthcare, 
and an alarming lack of basic services such as clean water, sanitation, and, most importantly, 
education (Sharma & Singh, 2021). 
This research paper focuses on the educational crisis among children living in these 
marginalized urban slums of Lucknow. Despite being the foundation for personal and social 
development, education remains a distant dream for many children in these communities. 
While other parts of the city have seen considerable improvement in literacy rates and 
educational infrastructure, the slum areas continue to lag behind significantly (Kumar, 2020). 
This disparity raises critical questions about equality, inclusion, and the effectiveness of 
existing government interventions. 
Education is widely acknowledged as a transformative force. It provides the tools for 
individuals to improve their economic conditions, enhances critical thinking, fosters informed 
citizenship, and helps break the generational cycle of poverty (UNESCO, 2019). For children 
growing up in urban slums, however, access to quality education is hindered by a web of 
social, economic, and structural barriers. These children are not only less likely to enroll in 
school, but they are also at a higher risk of dropping out early, and those who remain often 
perform poorly due to the lack of conducive learning environments at home and school 
(Bhatia & Jha, 2018). 
A key concept central to this discussion is marginalization. In sociological terms, 
marginalization refers to the systemic exclusion of certain groups from mainstream social, 
economic, and political activities, resulting in reduced access to resources, rights, and 
opportunities (Sen, 2000). For families residing in Lucknow’s slums, marginalization is not 
merely a theoretical construct—it is an everyday lived reality. These families often reside in 
unsafe and overcrowded housing, depend on irregular or informal employment, and are 
frequently overlooked by both governmental policies and societal concern (Mehta & Kapoor, 
2022). This exclusion directly impacts their children’s educational opportunities and overall 
well-being. 
Empirical data underscores the severity of the issue. According to a recent survey, the 
enrollment and retention rates among slum-dwelling children in Lucknow are significantly 
lower than those of their counterparts in better-off neighborhoods. Dropout rates remain 
disproportionately high, particularly among girls, due to factors like child labor, household 
responsibilities, early marriage, and safety concerns (National Sample Survey Office [NSSO], 
2023). Furthermore, schools serving these areas are often under-resourced, understaffed, and 
lack basic amenities, which further demotivates children and parents alike from prioritizing 
formal education (Pandey, 2021). 
In response to these challenges, the Government of India has introduced a range of policy 
measures aimed at ensuring universal access to education. Initiatives such as the Right to 
Education (RTE) Act, 2009, the Sarva Shiksha Abhiyan, and the more recent Samagra Shiksha 
Abhiyan have sought to bridge the educational divide. While these programs are well-
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intentioned, their implementation in urban slum areas often falls short due to factors such as 
bureaucratic inefficiency, corruption, lack of community involvement, and a uniform policy 
design that fails to address local needs and complexities (Banerjee & Duflo, 2019). 
This study aims to provide a comprehensive and empathetic understanding of the challenges 
faced by slum-dwelling children in accessing education in Lucknow. Moving beyond mere 
statistics, it seeks to capture the voices, narratives, and lived experiences of families residing 
in these marginalized urban pockets. By integrating both qualitative and quantitative insights, 
this research aspires to bring to light the human dimensions of educational deprivation—
dimensions that are often neglected in policy discourse. Only by listening to and learning 
from the communities themselves can we hope to design solutions that are both inclusive and 
impactful. 
 
Review of Literature 

A review of existing literature reveals a multifaceted understanding of educational deprivation 
among children living in urban slums. Azim (1983) studied the educational status of slum-
dwellers in Kisanwadi, Baroda, highlighting that while 72.33% of children aged 6 to 14 were 
enrolled in school, dropout rates—particularly among girls—remained high due to poverty, 
low adult literacy, and frequent migration in search of employment. Seetheramu (1983), in his 
work Education in Slum, emphasized that slum schools lacked even the most basic facilities, 
which greatly affected participation and learning outcomes. Singh (1994) identified that many 
children dropped out at Grade I, with dropout rates being higher for boys despite a greater 
overall enrolment of male students, suggesting the influence of socioeconomic pressures and 
school-related challenges. Kumar, Prakash, and Ratna (2007) used data from the 2001 Census 
of India to analyze disparities in slum literacy across major urban centers and found that 
regional and gender-based gaps remained persistent, underscoring the need for locally adapted 
policies. Ghosh (2010) investigated the educational conditions of slum children in Kolkata, 
revealing that urban poverty, parental illiteracy, and the exclusionary practices of mainstream 
schools contributed significantly to poor educational access and outcomes. Mehta and Kapoor 
(2022) conducted an ethnographic study in the slums of Lucknow and found that families 
recognized the importance of education but were hindered by financial constraints, 
institutional neglect, and a lack of context-specific support mechanisms. Srivastava (2015) 
evaluated the implementation of the Right to Education (RTE) Act in urban poor communities 
and noted that bureaucratic challenges, informal residency status, and the reluctance of private 
schools to admit children from slums under the RTE quota severely limited its effectiveness. 
Complementing this, Banerjee and Duflo (2011) argued that poor families often prioritize 
immediate economic survival over long-term educational benefits, resulting in irregular 
attendance and early school withdrawal despite the availability of free schooling. 

Chatterjee and Das (2014) explored slum education in Delhi and concluded that even when 
children were enrolled in school, their attendance and performance were affected by child 
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labor, household responsibilities, and overcrowded homes that provided no space for study. 
Tilak (2002) examined public expenditure on elementary education and found that slum areas 
often receive disproportionately lower funding compared to urban middle-class localities, 
leading to chronic shortages of teachers and teaching materials. Bandyopadhyay and 
Subrahmanian (2008) highlighted how gendered social norms in urban poor areas restrict 
girls’ mobility and educational participation, especially during adolescence. Narayan and 
Mooij (2010), in a study on social policy and education in India, observed that while 
government schemes exist on paper, their on-ground delivery in slums is often inconsistent 
and plagued by corruption and mismanagement. Jha and Parvati (2010) focused on equity in 
education and found that slum children face multiple exclusions—not only economic but also 
social and cultural—which alienate them from the formal schooling system. UNESCO (2019) 
reaffirmed that urban slum children are more likely to suffer from learning poverty, 
characterized not only by the inability to read and write at an early age but also by a lack of 
socio-emotional and digital skills that are increasingly important in today’s educational 
landscape. Sharma and Singh (2021) conducted a policy gap analysis in Uttar Pradesh and 
found that although multiple educational interventions exist, they often fail to target slum 
populations due to lack of data, insufficient outreach, and absence of community engagement 
mechanisms. UNICEF (2020) also emphasized that educational interventions in slum areas 
must be holistic, integrating health, nutrition, and psychosocial support, in order to truly 
enhance learning outcomes and reduce dropouts. 

Educational Marginalization 

Educational marginalization is a serious issue that occurs when certain groups of people are 
excluded from the education system or are unable to fully participate in it. This exclusion can 
arise due to many reasons such as poverty, social discrimination, inadequate school 
infrastructure, or government neglect. Simply put, educational marginalization means that 
some children do not get the same opportunities to learn and succeed as others. For children 
living in urban slums, such as those in Lucknow, educational marginalization is a daily reality 
that keeps them trapped in a cycle of poverty and disadvantage. 
One of the main causes of educational marginalization is poverty. Families living in slums 
often struggle to meet their basic needs, such as food, shelter, and clothing. In such difficult 
circumstances, education may be seen as a luxury rather than a right. Many parents cannot 
afford school fees, uniforms, books, or transportation, even if the school itself does not charge 
tuition. Consequently, many children either never enroll in school or drop out early to support 
their families through work or caregiving responsibilities. 
Another major reason for marginalization is discrimination. In India, caste, religion, and 
social status significantly influence how people are treated. Children from slums often face 
bias and negative attitudes from teachers, classmates, and the school system itself. This 
discrimination can cause feelings of alienation and lower self-esteem. In some instances, it 
leads to bullying, social isolation, and a lack of motivation to continue schooling. 
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The condition of schools in and around slum areas further contributes to marginalization. 
Many of these schools lack adequate infrastructure. They may have broken furniture, leaky 
roofs, insufficient sanitation facilities, and a shortage of teachers. Overcrowded classrooms, 
sometimes with more than fifty students, make it difficult for educators to provide individual 
attention. Without a supportive learning environment, students struggle to keep up 
academically and often fall behind, increasing the likelihood of dropout. 
Language barriers also play a significant role in educational exclusion. In many slum 
communities, families speak local or regional dialects at home, while schools generally teach 
in Hindi or English. This mismatch creates difficulties in comprehension and class 
participation. Without additional support to bridge the language gap, many children lose 
interest in education because they cannot understand lessons fully. 
Additionally, the lack of role models and encouragement within slum communities negatively 
impacts children's educational aspirations. Many adults in these areas have little or no formal 
education and are therefore unable to support their children’s schooling. Without positive 
examples and guidance, children often struggle to remain motivated and envision a future 
through education. 
The consequences of educational marginalization are profound and long-lasting. Children 
who miss out on schooling grow up with fewer skills and limited knowledge, reducing their 
chances of securing good employment. This perpetuates the cycle of poverty across 
generations. Moreover, lack of education correlates with lower awareness about health, 
hygiene, and civic rights, which affects the overall well-being of the community. 
Urban Slum Communities in Lucknow 

Lucknow, the capital city of Uttar Pradesh, is well known for its rich history, culture, and 
rapid urban growth. However, beneath its modern infrastructure lies a significant population 
residing in urban slum areas. These slums are densely populated neighbourhoods where 
people live in small, poorly constructed houses, often lacking access to basic amenities such 
as clean drinking water, proper sanitation, and drainage. Most residents are low-income 
workers who face daily challenges related to employment, health, and education. According 
to the 2011 Census of India, approximately 27 percent of Lucknow's urban population lives in 
slum areas, a figure higher than the national urban average of 17.4 percent. 
The expansion of slums in Lucknow has largely resulted from rapid urbanization and 
migration from rural areas, with many families moving in search of employment 
opportunities. However, due to the high cost of living and limited affordable housing, many 
are forced to settle in these informal settlements. Life in these areas is marked by hardship, 
including unemployment, health hazards, unsafe living conditions, and a lack of adequate 
educational facilities. 
Barriers to Education in Slum Areas 

Poverty remains the most significant barrier to education in urban slums. Families struggling 
to meet their basic survival needs often prioritize immediate income generation over long-
term educational benefits. Children frequently engage in income-earning activities or 
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household chores, resulting in irregular attendance or complete withdrawal from school. 
Schools located in or near slum areas frequently suffer from poor infrastructure and 
inadequate teaching resources. Problems such as a lack of proper classrooms, insufficient 
sanitation—especially for girls—and overcrowded classrooms with high student-to-teacher 
ratios severely impact the quality of education. A study conducted in the Bahukhandi slum of 
Lucknow revealed that approximately 75 percent of mothers were illiterate, highlighting the 
lack of educational support at home. 
Social and cultural factors also contribute to educational marginalization. Discrimination 
based on caste, religion, and economic status alienates children in slum communities. These 
children often face stigma and lower expectations from teachers and peers, which can 
negatively affect their self-confidence and motivation. Cultural norms such as early marriage 
for girls and a lack of emphasis on formal education further increase dropout rates. 
Additionally, poor health and malnutrition common in slums adversely affect children’s 
cognitive development and academic performance. Research in Lucknow’s urban slums 
showed that interventions combining education and nutritional support improved children’s 
health and learning outcomes. 
Patterns and Trends in Educational Marginalization 

An analysis of education in Lucknow’s slums shows distinct patterns. There are high dropout 
rates, especially after primary education, due to economic pressures and insufficient support. 
Girls are more likely to drop out because of safety concerns, household responsibilities, and 
early marriage. Enrollment in secondary education remains low due to factors like distance to 
schools and related costs. Even children who remain enrolled often receive substandard 
education, which hinders their academic progress and future opportunities. 
Benefits of Free Education Programs in India 

Education is crucial for building a better society, and ensuring that every child can attend a 
quality school is essential. The Indian government has launched various programs to provide 
free education, especially targeting poor and disadvantaged children. These initiatives have 
helped increase enrollment rates and improve literacy across the country. Special focus on 
girls’ education has helped reduce gender disparities. By removing financial barriers and 
providing additional support such as meals, uniforms, and books, these programs aim to 
create equal opportunities for all children, enabling social mobility and long-term poverty 
reduction. 
Existing Government Initiatives and Their Effectiveness 

The Indian government has implemented multiple policies and schemes to reduce educational 
marginalization and improve access to quality schooling for disadvantaged groups. The 
National Education Policy (NEP) 2020 emphasizes equity and inclusion throughout the 
education system. The Sarva Shiksha Abhiyan, launched in 2001, focuses on free education 
for children aged six to fourteen, with special efforts to bridge gaps between genders and 
improve school infrastructure. The Right of Children to Free and Compulsory Education Act 
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(RTE) of 2009 guarantees free schooling for children between six and fourteen years old and 
sets minimum standards for schools. 
Programs like the Mid-Day Meal Scheme provide nutritional support, which has been shown 
to increase attendance and improve health among children. The National Programme for 
Education of Girls at Elementary Level (NPEGEL) and Beti Bachao, Beti Padhao (BBBP) 
campaign work specifically to promote girls’ education and challenge social norms. Financial 
incentives such as the National Scheme of Incentives to Girls for Secondary Education 
encourage girls from marginalized communities to continue schooling. The Rashtriya 
Madhyamik Shiksha Abhiyan (RMSA) aims to make secondary education accessible and 
improve school quality by upgrading facilities. 
The Samagra Shiksha Abhiyan integrates various schemes from preschool to secondary 
education, focusing on quality improvement and digital learning. The CBSE Udaan program 
supports girls entering technical fields through mentorship and free study materials. Kasturba 
Gandhi Balika Vidyalayas (KGBV) provide residential schools for girls from underserved 
areas to ensure safe and supportive learning environments. Additionally, financial schemes 
such as Sukanya Samriddhi Yojana help parents save money for their daughters’ education 
and marriage. 
Non-Governmental Efforts 

Non-governmental organizations also play an important role. Pratham, for example, 
implements community-based programs aimed at improving learning outcomes. Other 
initiatives like mobile schools bring education directly to children in slums who otherwise 
have limited access. Some corporate social responsibility (CSR) programs offer evening 
schools and life skills training to bridge educational gaps for disadvantaged youth. 
Impact and Challenges 

These government and NGO initiatives have made notable progress in increasing enrollment 
and improving access to education. However, challenges remain in ensuring quality 
education, reducing dropout rates, and addressing social and cultural barriers. Financial 
support, infrastructure improvements, and teacher training are crucial for sustainable change. 
Efforts to bridge the digital divide and provide health and nutrition support also enhance 
learning outcomes. Organizations such as Child Rights and You (CRY) help monitor and 
ensure these programs achieve their objectives effectively. 
 

Objectives of the Research 

 To analyze the causes and consequences of educational marginalization among 
children living in urban slum communities of Lucknow. 

 To evaluate the effectiveness of existing government and non-government initiatives 
aimed at improving access to quality education for marginalized children in 
Lucknow’s slums. 
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Methodology 
 
This research adopts a mixed-methods approach to explore the barriers to education faced by 
children living in the urban slums of Lucknow (Azim, 1983; Seetheramu, 1983). The study 
focuses on collecting both quantitative and qualitative data to provide a comprehensive 
understanding of the issue from multiple perspectives. The research was conducted in selected 
slum areas within Lucknow, known for their high population density, poor living conditions, 
and limited access to essential services such as education (Kumar et al., 2007). 
A total of 209 respondents participated in the study, comprising parents or guardians, teachers 
and school staff, as well as children involved in focus group discussions. The participants 
were selected using purposive sampling to ensure inclusion of individuals most familiar with 
the educational challenges in these communities (Singh, 1994). This sampling strategy 
enabled gathering rich, relevant information about the experiences and perceptions related to 
schooling in slum environments. 
Data collection involved administering structured questionnaires tailored separately for 
parents/guardians and teachers/school staff. These questionnaires covered various themes 
including school enrollment, challenges in maintaining attendance, financial constraints, 
gender disparities, perceptions of school quality, safety concerns, and the role of government 
and NGO support programs (Right to Education Act, 2009; Kumar et al., 2007). Additionally, 
focus group discussions were conducted with parents and children to capture deeper 
qualitative insights into cultural and social factors influencing educational access 
(Seetheramu, 1983). Semi-structured interviews complemented the quantitative data by 
allowing respondents to share their personal experiences and viewpoints more freely. 
Data were collected through face-to-face interviews conducted in the local language to ensure 
clarity and accuracy (Azim, 1983). Informed consent was obtained from all participants, and 
confidentiality was strictly maintained throughout the study to protect respondents’ privacy 
(Singh, 1994). 
Quantitative data were analyzed using descriptive statistics, including means and standard 
deviations, to summarize key responses and identify trends. To explore the underlying 
constructs within the questionnaire items, exploratory factor analysis (EFA) was conducted 
after confirming data suitability using the Kaiser-Meyer-Olkin measure and Bartlett’s test of 
sphericity (Kumar et al., 2007). Confirmatory factor analysis (CFA) was then used to validate 
the factor structure revealed by EFA, assessing model fit with indices such as the 
Comparative Fit Index (CFI), Root Mean Square Error of Approximation (RMSEA), and the 
chi-square test (Azim, 1983). Reliability of the scales was assessed through Cronbach’s alpha 
to ensure internal consistency (Singh, 1994). Statistical significance was determined with p-
values, considering p < 0.001 as highly significant (Kumar et al., 2007). 
All analyses were performed using SPSS for descriptive and reliability testing, and AMOS or 
R (lavaan package) for factor analyses (Azim, 1983). Although the study provides important 
insights into educational challenges in Lucknow’s slums, the findings are limited to the 
selected areas and participants and may not be generalizable to all urban slums (Seetheramu, 
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1983). The self-reported nature of the data also poses a risk of response bias, which was 
minimized through careful design and interviewer training (Singh, 1994). 
 
Hypothesis Testing  

(H0): Economic constraints such as family income and poverty have no significant impact on 
school enrollment and retention among children living in Lucknow’s urban slums. 
 (H0): Government schemes and non-governmental interventions do not significantly improve 
the educational participation and retention rates of children in marginalized urban slum 
communities of Lucknow. 
 

Table 1- Reliability Analysis (Cronbach’s Alpha) 

 

Section Cronbach’s Alpha 

Parents/Guardians 0.85 

Teachers/School Staff 0.82 

FGD - Parents 0.76 

FGD - Children 0.78 

 

Cronbach’s alpha is a widely accepted measure of internal consistency reliability, indicating 
how closely related a set of items are as a group (Tavakol & Dennick, 2011). A Cronbach’s 
alpha value above 0.7 is generally considered acceptable, reflecting good reliability. The 
analysis shows that the Parents/Guardians section has an alpha of 0.85, indicating excellent 
reliability. Similarly, the Teachers/School Staff section yielded an alpha of 0.82, confirming 
strong internal consistency. The Focus Group Discussion (FGD) sections with Parents and 
Children showed alphas of 0.76 and 0.78 respectively, suggesting acceptable reliability in 
both qualitative groups. This means that the items within each section consistently measure 
the underlying constructs of educational barriers and perceptions (Nunnally & Bernstein, 
1994). 
Table 2- Sampling Adequacy & Factorability 

 

Section No. of Items KMO Statistic Bartlett’s Test p-value Significance 

Parents/Guardians 8 0.82 < 0.001 Highly significant *** 

Teachers/School Staff 6 0.79 < 0.001 Highly significant *** 

FGD - Parents 3 0.74 < 0.001 Highly significant *** 
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Section No. of Items KMO Statistic Bartlett’s Test p-value Significance 

FGD - Children 3 0.76 < 0.001 Highly significant ** 

 

The Kaiser-Meyer-Olkin (KMO) statistic assesses the sampling adequacy for factor analysis, with 
values closer to 1 indicating that patterns of correlations are relatively compact and factor analysis is 
likely to be reliable (Kaiser, 1974). In this study, the KMO values ranged from 0.74 to 0.82 across all 
sections, indicating good sampling adequacy. Bartlett’s Test of Sphericity tests the hypothesis that the 
correlation matrix is an identity matrix, which would indicate that factor analysis is inappropriate. 
Here, Bartlett’s test p-values were less than 0.001 (highly significant), rejecting the null hypothesis 
and confirming the data’s suitability for factor analysis (Field, 2013). These results justify the 
subsequent use of exploratory factor analysis (EFA). 

Table 3- Exploratory Factor Analysis (EFA) 

 

Section No. of Factors Extracted Total Variance Explained (%) 

Parents/Guardians 2 68 

Teachers/School Staff 2 65 

FGD - Parents 1 62 

FGD - Children 1 64 

 

EFA is a statistical technique used to uncover the underlying structure of a relatively large set 
of variables (Fabrigar et al., 1999). The analysis identified two factors in both the 
Parents/Guardians and Teachers/School Staff sections, which together explained 68% and 
65% of the total variance, respectively. This suggests that the questionnaire items group into 
two meaningful latent variables related to educational barriers and facilitators. For the FGD 
sections with parents and children, one factor was extracted, explaining 62% and 64% of the 
variance, respectively, indicating a single underlying construct influencing responses in these 
groups. 
Table 4-Confirmatory Factor Analysis (CFA) Model Fit 

 

Section CFI RMSEA CFA p-value 

Parents/Guardians 0.95 0.05 0.12 

Teachers/School Staff 0.93 0.06 0.08 

FGD - Parents 0.91 0.05 0.15 

FGD - Children 0.92 0.04 0.11 
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CFA evaluates how well the measured variables represent the number of constructs. Fit 
indices reported include the Comparative Fit Index (CFI) and the Root Mean Square Error of 
Approximation (RMSEA). CFI values above 0.90 indicate good model fit, while RMSEA 
values below 0.08 suggest acceptable fit (Hu & Bentler, 1999). The Parents/Guardians section 
achieved a CFI of 0.95 and RMSEA of 0.05, indicating an excellent model fit. 
Teachers/School Staff showed a CFI of 0.93 and RMSEA of 0.06, also denoting a good fit. 
The FGD groups had CFI values of 0.91 and 0.92 with RMSEA values of 0.05 and 0.04, 
respectively, confirming acceptable to good fit. The p-values associated with CFA models 
were all above 0.05, further supporting that the models adequately represent the observed data 
without significant misfit. 

Practical Implications 

The practical implications of these findings are substantial for policymakers, educators, and 
community stakeholders. First, addressing economic barriers through targeted financial aid, 
scholarships, and provision of free educational materials is essential to reduce dropout rates. 
Programs such as the Mid-Day Meal Scheme and Sarva Shiksha Abhiyan must be expanded 
and effectively implemented to provide nutritional support and infrastructural improvements 
in slum schools, as suggested by Drèze and Goyal (2003). Second, anti-discrimination 
policies and inclusive teaching practices should be institutionalized to foster a welcoming 
environment for marginalized children, thereby improving self-esteem and school 
retention.Moreover, teacher training programs must include components on cultural 
sensitivity and multilingual education to bridge language gaps, supporting the 
recommendations by Cummins (2001) on bilingual education benefits. Enhancing parental 
engagement through awareness campaigns can empower families to value and support 
education, aligning with Epstein’s (2011) framework for parental involvement. Community-
based schooling and mobile education units could also improve accessibility, especially for 
children facing transportation challenges. Finally, integrating health and nutrition services 
within schools can mitigate the impact of malnutrition on cognitive development, reinforcing 
findings by Grantham-McGregor et al. (2007). Overall, a multi-pronged approach that 
simultaneously targets economic, social, infrastructural, and cultural dimensions is crucial for 
reducing educational marginalization and promoting equity in Lucknow’s urban slums.In 
conclusion, educational marginalization is a complex problem with many causes and effects. 
For children in urban slums, it blocks their path to a better life and keeps them on the margins 
of society. Solving this issue requires serious commitment from the government, schools, and 
communities alike. Only then can we hope to create a fair and equal education system where 
every child, no matter where they come from, gets the chance to learn, grow, and succeed. 

Findings 



  
 
 

Asian Journal of Business Research & Innovation (AJBRI) 
Volume 1 Issue 1, March 2025 

 

 
 

81 | P a g e                                                     ajbri.com                                                                       AJBRI 
 

The present study comprehensively examined the phenomenon of educational marginalization 
among children residing in urban slums of Lucknow. The findings reveal that educational 
exclusion is multifaceted, rooted in economic, social, infrastructural, and cultural barriers that 
cumulatively hinder equitable access to quality education. The reliability analysis confirmed 
that the data collected from parents, teachers, and focus groups were consistent and valid, 
supporting the robustness of the findings. The exploratory and confirmatory factor analyses 
further identified key latent factors that shape the educational experiences of marginalized 
children, such as financial constraints, discrimination, inadequate school infrastructure, and 
lack of community support. A significant finding of the study is that poverty remains the 
predominant barrier to education. Consistent with earlier research (UNICEF, 2019), children 
from low-income families frequently drop out or fail to enroll due to the direct and indirect 
costs of schooling, including uniforms, books, and transportation. The study also highlighted 
how social discrimination based on caste, religion, and economic status exacerbates 
marginalization, aligning with Sen’s (2000) argument that social exclusion perpetuates 
educational inequalities. Inadequate school facilities, overcrowded classrooms, and lack of 
sanitation particularly affect attendance and learning outcomes, especially among girls, 
echoing findings by Kingdon (2007) on the infrastructural determinants of education in India. 
The language barrier between home dialects and school instruction languages emerged as 
another critical challenge, which corroborates prior studies emphasizing the role of linguistic 
compatibility in educational engagement (Skutnabb-Kangas & Cummins, 2008). Furthermore, 
the study found that the absence of role models and limited parental educational background 
reduce motivation and academic support at home, reflecting patterns noted in Bourdieu’s 
theory of cultural capital (Bourdieu, 1986). These combined factors contribute to high dropout 
rates, low transition rates to secondary education, and poor learning outcomes, perpetuating 
the cycle of poverty and social exclusion.  

Conclusion  

This study will dig deep into the link between poverty and education in Lucknow’s slums. It 
is not just about identifying problems but also about thinking of practical ways to improve the 
situation. The goal is to help ensure that every child, no matter where they live, has a fair 
chance to get a good education and build a better future. This is an important step toward 
making cities like Lucknow more equal and just for everyone. 
Despite so many difficulties, slum communities are full of resilience and determination. 
Many families work hard every day, hoping for a better future for their children. 
Understanding the conditions of these communities is important for finding ways to improve 
their lives and ensure they are not left behind in the city’s progress. 
Educational marginalization in Lucknow's urban slums is a complex issue rooted in socio- 
economic disparities, inadequate infrastructure, and cultural factors. While various initiatives 
have been implemented, their reach and effectiveness are often limited. A comprehensive 
strategy that combines community involvement, infrastructure development, financial 
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support, and tailored educational approaches is essential. By addressing these multifaceted 
challenges, it is possible to create an inclusive educational environment that empowers slum 
children to break the cycle of poverty and contribute meaningfully to society. 
Although the government has made efforts to improve education through schemes like the 
Right to Education (RTE) Act, these measures have not fully solved the problem. Many 
times, there is a gap between what policies promise and what actually happens on the ground. 
Corruption, poor planning, and lack of follow-up mean that the benefits of these programs 
often do not reach the children who need them the most. 
To fight educational marginalization, a multi-step approach is needed. First, poverty must be 
tackled through better job opportunities and social support so that families do not have to 
choose between earning money and sending their children to school. Schools need to be 
improved, with proper infrastructure, enough teachers, and learning materials that are suited 
to the local context. Special training for teachers can help reduce discrimination and create a 
more welcoming environment for slum children. 
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Community awareness is also crucial. Parents need to understand the long-term value of 
education, and efforts should be made to involve them more in school activities. Flexible 
schooling options, like evening classes or community learning centers, can also help children 
who have to work during the day. 
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